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ILTL Readiness Assessment Test (RAT/GRAT)

1. Effective cooperative learning requires
a. Positive interdependence, where students read only a portion of the assigned
material and rely on other members of the team to learn the entirety;
b. Individual accountability, where students are held accountable both to team
members and to the facilitator for their contribution to team learning.
c. Communication skills, where the facilitator sets the expectations but then avoids
interfering once the team begins its discussion.
d. All of the above.
2. Effective cooperative learning may be encouraged by
a. Providing a tightly controlled framework for each assignment, where the
facilitator dictates what goals the team should achieve and how long each goal
should take to achieve.
b. Creating teams that facilitate separate roles for each student, which typically
means each team should be no smaller than seven students.
c. Distributing problems to students as they enter the classroom, without allowing
individual preparation.
d. Inviting students to select their own team members.
3. How long should an instructor keep a team together to maximize the benefits of
cooperative learning?
a. For the length of time necessary to complete a specific task.
b. For a single class session.
c. For a semester.
d. For as long as possible until conflict develops.
4. Team-based learning (TBL) typically consists of the following basic elements:
a. Readiness assessment, application exercises, peer assessment
b. Foundational lecture, application exercises, team scoring
c. Readiness assessment, free-form team discussions, team scoring
d. Online lectures, peer assessment, free-form team discussions
5. Which of the following is the most effective way for an instructor to create learning
units?
a. Reviewing the table of contents of the assigned text.
b. Thinking backwards and designing units that reflect learning objectives.
c. Reviewing past lecture notes and grouping them logically.
d. Targeting those topics typically covered by the bar exam and grouping them
logically.

6. Which of the following least describes effective readiness assessment questions?
a. The questions need not be perfectly crafted.
b. The questions are pulled from foundational reading material, which may include
supplemental or commercial texts.
c. The questions are sufficiently achievable, but difficult enough to encourage
discussion.
d. The questions are not cumulative; they are limited to the unit being introduced.
7. TBL application exercises should typically require which of the following:
a. Teams to solve separate portions of a single problem, which is significant, and to
report their portion to the entire class.
b. Teams to solve the same problem, which is significant, and which is reported
simultaneously.
c. Either A or B, so long as the assigned problems are rigorous enough to force
students to use higher-level thinking skills.
d. Neither A nor B, because teams should not report their answers to the entire class.
8. Which of the following is the most valid criticism of team-based learning (TBL):
a. TBL requires the instructor, at least initially, to devote significant time to
restructuring the course and preparing the materials.
b. TBL requires the instructor to avoid lecturing, which means students may only
seek clarification about the task or the law from their peers.
c. Because TBL requires class time devoted to team work, the instructor is able to
cover less material.
d. TBL flattens the typical grade curve, and is therefore incompatible with a
mandatory mean.
9. Which of the following policies best answers students’ concerns that TBL forces some
students in a team to work harder to cover for those students who fail to give adequate
effort?
a. A instructor requires students to work on some projects in teams, but does not
include any team scores in students’ individual final grades.
b. A instructor requires students to score other team member’s interpersonal skills,
but retains the right to adjust scores that seem unwarranted.
c. A instructor allows team members to decide what portion of the team points each
team member will receive.
d. A instructor requires that each student individually completes all of the work
assigned to the team prior to the team discussion.
10. TBL is
a. A teaching technique only appropriate in large, doctrinal courses.
b. A teaching technique created by Sophie Sparrow that has only been adopted and
evaluated in law courses.
c. A teaching technique to be adopted only by the tenured, brave of heart.
d. A teaching technique created more than 40 years ago and used across disciplines.
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Gonzaga University School of Law Learning Outcomes and Competencies
1. Graduates will demonstrate knowledge of law and the legal system.
Competency 1: Students will demonstrate an understanding of the terms, rules,
and principles of law studied in required courses.
Competency 2: Students will demonstrate the ability to understand legal
sources, identify the rules within those sources and synthesize those rules into a
logical framework for analysis.
Competency 3: Students will demonstrate an understanding of the relative
importance of different sources of law based on organization, hierarchy, and
relationships within the legal system.
Competency 4: Students will demonstrate an understanding of primary and
secondary sources of law and the ways in which they relate to one another.
2. Graduates will demonstrate analytical and problem-solving skills.
Competency 1: When there is controlling legal principle, students will be able to
identify and apply to case-based or hypothetical fact scenarios the controlling
legal principles that apply.
Competency 2: When the controlling legal principle is indeterminate, students
will be able to:
a.)Use analogical reasoning to identify and determine possible legal rules to
predict and explain how case-based or hypothetical fact scenarios will
likely be resolved, and
b.) Identify policy and practical considerations to predict and explain how case-based or
hypothetical fact scenarios will likely be resolved.
3. Graduates will demonstrate the ability to communicate effectively.
Competency 1: Students will write in a clear, concise, well-organized,
professional manner that is appropriate to the audience and the circumstances.
Competency 2: Students will speak in a clear, concise, well-organized,
professional manner that is appropriate to the audience and the circumstances.
Competency 3: Students will listen effectively in communications with others,
including legal professionals and lay persons.

4. Graduates will demonstrate competency in legal practice skills.
Competency 1: Students will demonstrate the ability to conduct thorough legal
research.
Competency 2: Students will demonstrate the ability to conduct a factual
investigation.
Competency 3: Students will demonstrate the ability to effectively interview
clients and other people and will demonstrate the ability to effectively counsel,
and negotiate on behalf of a client.
Competency 4: Students will demonstrate the ability to draft documents used in
legal practice.
5. Graduates will demonstrate the ability to act in an ethical and professional
manner.
Competency 1: Students will identify ethical dilemmas when they arise.
Competency 2: When presented with an ethical dilemma, students will
articulate the sources, structure, and substance of the laws governing the ethics
of the legal profession which govern the dilemma.
Competency 3: When presented with an ethical dilemma, students will be able
to apply the applicable ethical standards and propose one or more resolutions
that result in an ethical resolution of the dilemma.
Competency 4: When presented with an ethical dilemma, students will respond
in an ethical and professional manner.
6. Graduates will demonstrate the willingness to serve the profession and the
community at large.
Competency 1: Students will demonstrate an awareness of and a willingness to
contribute to the profession's responsibility to ensure access to justice.
Competency 2: Students will demonstrate a willingness to serve underserved
and traditionally marginalized communities.

Law School Assessment Survey
for all law faculty
January 2017
Your responses to this survey will help the law school comply with our assessment and evaluation
responsibilities under the revised ABA standards. The goal is to be able to evaluate our program of
legal education and determine the extent to which our curriculum provides students with
appropriate opportunities to meet the law school’s learning outcomes and competencies.
INSTRUCTIONS
1. Please complete one survey for every course that you taught in calendar year 2016 – spring,
summer, and fall 2016. (Except for LRW courses. LRW I, II, and III professors will collectively complete
one survey for each course, not each section. LRW IV professors will collectively submit one survey for
each LRW IV course -- Advanced Advocacy, Drafting for Litigation and Transactional Drafting.)
2. E-mail completed surveys to Kim Sellars no later than Friday, January 27, 2017.
3. The survey correlates to our six institutional learning outcomes and their related student
learning competencies. For each competency, please:
(a) determine the level of depth in which the competency is developed in your course, if at all,
according to the four categories below; and
(b) provide a description of formative and summative assessment methods you use to
determine student attainment of each competency (ABA Standard 314 definitions of
assessments are below, along with examples).
(c) To the extent your coverage relates to the general outcome, but none of the specific
competencies, please determine a level of depth the outcome generally is developed in your
course and describe the formative or summative assessment methods, if any, related to that
outcome.
4. If you have questions or need help, feel free to contact any of the faculty on the Assessment
Committee: Megan Ballard, Sandra Simpson, Genevieve Mann, or Ann Murphy.
Formative and Summative Assessment, ABA Standard 314 Interpretation – and examples
“Formative assessment methods are measurements at different points during a particular course or at
different points over the span of a student’s education that provide meaningful feedback to improve
student learning.” Examples include assignments or exercises on which individualized or group feedback
is provided, even if a grade is also provided.
“Summative assessment method are measurements at the culmination of a particular course or at the
culmination of any part of a student’s legal education that measure the degree of student learning.” For
purposes of this course-based survey, the definition narrowly addresses final exams, seminar papers, or
other work that faculty evaluate at the end of a course. It would not include, for example, a midterm
exam or quiz. Instead, a midterm exam would be considered an example of formative assessment.

Professor’s Name:
Course Name:

Semester/year:

The Four Categories: Significant (S), Moderate (M), Cursory (C), Not at All (N/A)
These are the four categories we are using to determine the level of depth in which each outcome is
being developed in our curriculum.
S=

This course devotes significant attention to this competency.

M=

This course devotes moderate attention to this competency.

C=

This course gives this competency a cursory glance.

N/A= This course does not address (N/A) this competency.

Outcome 1: Graduates will demonstrate knowledge of law and the legal system.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT

SUMMATIVE ASSESSMENT
TOOL(S)

TOOL(S)
Outcome: Graduates will demonstrate knowledge of law
and the legal system.
Competency 1: Students will demonstrate an understanding
of the terms, rules, and principles of law studied in required
courses.
Competency 2: Students will demonstrate the ability to
understand legal sources, identify the rules within those
sources and synthesize those rules into a logical framework
for analysis.
Competency 3: Students will demonstrate an understanding
of the relative importance of different sources of law based
on organization, hierarchy, and relationships within the legal
system.
Competency 4: Students will demonstrate an understanding
of primary and secondary sources of law and the ways in
which they relate to one another.

Outcome 2: Graduates will demonstrate analytical and problem-solving skills.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT
TOOL(S)

Outcome: Graduates will demonstrate analytical and
problem-solving skills.

SUMMATIVE
ASSESSMENT TOOLS

Competency 1: When there is controlling legal principle,
students will be able to identify and apply to case-based or
hypothetical fact scenarios the controlling legal principles
that apply.
Competency 2: When the controlling legal principle is
indeterminate, students will be able to:
A. Use analogical reasoning to identify and
determine possible legal rules to predict and
explain how case-based or hypothetical fact
scenarios will likely be resolved.
B. Identify policy and practical considerations to
predict and explain how case-based or
hypothetical fact scenarios will likely be
resolved.

Outcome 3: Graduates will demonstrate the ability to communicate effectively.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT
TOOL(S)

SUMMATIVE ASSESSMENT
TOOL(S)

Outcome: Graduates will demonstrate the ability to
communicate effectively.
Competency 1: Students will write in a clear, concise, wellorganized, professional manner that is appropriate to the
audience and the circumstances.
Competency 2: Students will speak in a clear, concise, wellorganized, professional manner that is appropriate to the
audience and the circumstances.
Competency 3: Students will listen effectively in
communications with others, including legal professionals
and lay persons.

Outcome 4: Graduates will demonstrate competency in legal practice skills.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT
TOOL(S)

Outcome: Graduates will demonstrate competency in legal
practice skills
Competency 1: Students will demonstrate the ability to
conduct thorough legal research.
Competency 2: Students will demonstrate the ability to
conduct a factual investigation.
Competency 3: Students will demonstrate the ability to
effectively interview clients and other people and will
demonstrate the ability to effectively counsel, and negotiate
on behalf of a client.

SUMMATIVE ASSESSMENT
TOOL(S)

Competency 4: Students will demonstrate the ability to draft
documents used in legal practice.

Outcome 5: Graduates will demonstrate the ability to act in an ethical and professional
manner.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT
TOOL(S)

SUMMATIVE ASSESSMENT
TOOL(S)

Outcome: Graduates will demonstrate the ability to act in an
ethical and professional manner.
Competency 1: Students will identify ethical dilemmas
when they arise.
Competency 2: When presented with an ethical dilemma,
students will articulate the sources, structure, and substance
of the laws governing the ethics of the legal profession
which govern the dilemma.
Competency 3: When presented with an ethical dilemma,
students will be able to apply the applicable ethical
standards and propose one or more resolutions that result in
an ethical resolution of the dilemma.
Competency 4: When presented with an ethical dilemma,
students will respond in an ethical and professional manner.

Outcome 6: Graduates will demonstrate the willingness to serve the profession and the
community at large.
STUDENT LEARNING OUTCOMES

S,M,C,N/A

FORMATIVE
ASSESSMENT
TOOL(S)

Outcome: Graduates will demonstrate the willingness to
serve the profession and the community at large.
Competency 1: Students will demonstrate an awareness of
and a willingness to contribute to the profession's
responsibility to ensure access to justice.
Competency 2: Students will demonstrate a willingness to
serve underserved and traditionally marginalized
communities.

Please identify additional formative and summative assessment tools in
this course that are not related to the outcomes or competencies listed
above.

SUMMATIVE ASSESSMENT
TOOL(S)

