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months after the fact. 81 The comprehensive, accurate record of the teacher's
experience forms the basis for the teacher's subsequent planning, analysis,
reflection, evaluation, and growth.82 In his instructions for keeping a teaching
log, Brookfield summarizes the benefits of teachers recording their experiences:

Keeping a log of your private reactions to, and interpretations of, the
events you think are important in your life as a teacher is one way of
helping you realize several things about yourself. As you review your
jottings on these events over a period of time, you'll learn that they
constitute a record of your preoccupations, obsessions, and commonly
experienced problems. Reading your log, you'll start to see patterns of
inclusion and exclusion-things that keep cropping up and consuming your
attention and emotional energy, and things that are conspicuous by their
absence. You'll become more aware of some of your habitual practices,
you'll get a more accurate reading of the dilemmas (ethical and
methodological) you encounter on a regular basis, and you'll begin to notice
typical triggers to your emotional peaks and to periods of self-doubt.
Having this information is an important first step in your coming to a clear
understanding of the assumptions you hold about teaching. Once you know
what these are, you can start to examine where they've come from and how
far they explain what happens in your practice.

The log will also help you develop insight into your own emotional and
cognitive rhythms as a teacher. By this I mean that you'll become more
aware of how you go about organizing your teaching, the kinds of teaching
tasks you are drawn to or resist, the teaching styles you find most congenial
and those you find most difficult, the conditions that encourage you to take
risks, the warning signals that indicate you are about to hit an emotional
low, and the factors that tend to keep you going through the "quitting
times" of low morale, depression, and loss of confidence.83

Planning Instruction. My teaching journal is an important tool for me to
engage in long-term as well as short-term planning. Many of my journal entries
consist of goal-setting. At the beginning of a semester, I write about my hopes
for my courses, myself, and my students. 84 As the semester progresses, my

81. See Gorman, supra note 74, at 441-42; Caplow, supra note 79, at 897.
82. See BROOKFIELD, supra note 19, at 72-74.
83. Id. at 72-73.
84. I wrote about planning my Environmental Law course in July, 2000:
Environmental Law is offering a challenge-to create a course that engages students
and maximizes their learning without becoming the course from hell. The course needs
to be reasonable for the students and for me. I believe one key to the course is the
evaluation scheme. I continue to move away from comparative evaluation toward
criteria-based evaluation. My current plan is to include a criteria-based systemfor part
of the grade.... In addition, students will have choice in percentage and types ofmodes
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journal entries discuss personal and professional goals for the next week85 and
specific objectives for my upcoming classes.86 Many other entries concern my
thoughts about teaching methods. Some of those thoughts deal with potential
methods to achieve my goals for the next week's classes. 87 Others entries
express my evaluation about how particular methods worked in the previous
weeks' classes.88 My prospective and retrospective thoughts about methods not

ofevaluation-test, paper, activities. Students could choose to be evaluated on only two
or the three. This means students may have different incentives during class, but this is
probably always true. It also means that students can design the course to meet their
needs and evaluation strengths.
85. I wrote about my goals for the third week of class in the Fall 2000 semester:

Civil Procedure. What am I trying to accomplish this week? Statutory analysis
via a problem; context via A CiviI Action; case analysis; and ethics via problems, cases,
and stories. Keep plugging away at learning students' names. ...

Environmental Law. Key goals this week include statutory analysis and content.
I need to make lively the ton of law that appears this week.

Colleagues. I will be at school for nine days, I need to connect as much as
possible.
86. I wrote about the first day of class in Fall 2000 semester:

Even after 14 years of teaching, I'm a bit nervous about my first classes. I think
that a good way to deal with that is to be clear in my own mind about the goals of my
first classes.

Environmental Law.
Convey excitement about the course
Have each student speak
Have students engage in course design
Convey respect for students
Have students feel that this will be different from a first-year course.

Content does not matter. My speaking needs to be less than 50% of the time. I want to
convey some basic information about the course, but that is less important than the
goals above. I want to begin making a positive connection with each student.

In the middle of the Fall 200I semester, I wrote about the class following a practice exam:
Civil Procedure-exam review tomorrow. I want to be open and clear. My goal is for
students to be clear about the expectations for the midterm exam. A secondary goal is
to teach the content covered in the practice exam. A third goal is to offer advice about
how to outline and study for the course.
87. In the middle of Spring 2001 semester I wrote about methods for the upcoming

week in Civil Procedure:
I need to pick up some energy for next week. Two classes on summary judgment, jury
instructions, and verdicts. That's a fair amount of content. Can do some by
demonstration, some by illustration (A Civil Action), some by cases, some by problems.
I need to make some ofthe summary judgment material active learning and I want some
variety. Call on individual students for portions of the Celotex case? Small group
discussions for problems? ... Small group discussions on Celotex and A CiviI Action?
... Begin with the big picture and goals on Monday? Hmm, an activity could be for
students to create a circumstance that would allow for summary judgment.
88. In the Fall 1999 semester, I evaluated several classes in Civil Procedure:
Ended the last two weeks on good, active notes. The Judgment as a Matter of Law
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only assist me in planning individual classes but also help me restructure
courses the next time I teach them. As part of my planning to teach a course,
I read my journal entries from the previous times I have taught the course,
which remind me of methods that worked well, or did not, and new ideas I had
for the class.

Analyzing Assumptions and Problems. Journal writing enables teachers
to clarify their beliefs, implicit assumptions, and theories about teaching and
learning.89 Examination of those assumptions and theories can help teachers
become more open to refinement and growth. 90 A journal is a place for the
writer to engage in active problem-solving by articulating the problem to be
solved, "sorting through the often chaotic circumstances surrounding" the
dilemma, identifying emotions involved in the problem, and brainstorming
solutions. 91 Journal writing not only helps teachers reason through a dilemma
but also builds their understanding of teaching and learning by facilitating
reflection on the problem and its resolution. 92

Critical Reflection and Evaluation. A teaching journal is a tool for
promoting critical reflection and evaluation. The process of keeping a journal
creates the space and time necessary for reflection. 93 It encourages the writer
to record experiences that can be the source of future reflection and analysis. 94

problems in small groups were engaging. The Jeopardy! game for the appeal material
was a huge success. The students were engaged, hadfun, and learned plenty. I'm so glad
that 1 fought the urge to lecture, which was tempting because it is so easy. Oral
argument feedback was mixed. Several students told me how beneficial it was. But some
judges reported ... a lack ofpreparation by the students. One good suggestion from ...
the students was to include demonstration arguments in class.
89. See Lewison, supra note 74, at 522.
90. See Dahlin, supra note 74, at 60.
91. See Ogilvy, supra note 73, at 73.

In Fall 2000 semester, I wrote about my concerns with the students' struggles in Civil
Procedure:

1have some worries about the complaint-drafting assignment. Students struggle with the
uncertainty. It is a hard lesson about professionaljudgment and the application ofrules
in real life. The self-assessment activity should be some help. At the same time, we are
startingjoinder, which many studentsfind quite difficult. 1need to be sensitive to student
struggles this week. Perhaps 1 should address this directly in class?

In the same semester, I wrote about a dilemma in Environmental Law:
1 received the student responses to the National Environmental Policy Act problem. 1
think that many of them are not very good. The students' effort does not appear to be
high. 1 will make comments on each and ask for revisions. This is an important test for
me and the students. 1 need to send the message that quality matters. If 1 ask for
revisions from every student, the sting should be pretty low.
92. See GERMAINE L. TAGGART & ALFRED P. WILSON, PROMOTING REFLECTIVE

THINKING IN TEACHERS 91 (1998).
93. See Ogilvy, supra note 73, at 76-77.
94. See id. at 77.
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The journal can act as a master teacher, probing for strengths and weaknesses,
suggesting areas to explore, and encouraging ongoing critical thought about
teaching and learning.95 The journal allows the writer to organize thoughts and
reorient perspectives by reflecting on experiences that are often chaotic.96 At
the end of a course, the journal's comprehensive record of experiences during
the semester enables the writer to review goals, evaluate the success of teaching
methods, and assess personal and professional growth.97

Personal and Professional Development. Writing a journal has both
personal and professional rewards. It provides a therapeutic outlet for
frustrations and stress.98 It helps the writer deal with pain, disappointment,
confusion, fear, and failure. 99 It allows teachers to confront experiences they
dread having. 100 Keeping a journal encourages the writer to integrate personal
and professional selves. IOl Although I intended my teaching journal to focus on
my professional life, it contains both personal and professional reflections.
There is an intimate connection between my personal and professional lives.
My assumptions, feelings, ideas, and actions in my personal life influence my
teaching. My interactions with students, colleagues, family, and friends affect
one another. Writing in my journal has helped me with my personal and
professional relationships and performance.

95. See Gorman, supra note 74, at 434,442.
96. Fran Quigley, Seizing the Disorienting Moment: Adult Learning Theory and the

Teaching of Social Justice in Law School Clinics, 2 CLINICAL L. REV. 37, 59 (1995).
97. At the end of the Fall 2000 semester, I evaluated Environmental Law.
Environmental Law went pretty well. I think students learned more than in past years
due to the ten projects they completed during the semester. It caused ongoing student
engagement, taught them lots of real-life application, and got them to evaluate each of
the statutes we covered. ... I think that the absence ofan exam did not have much effect
on day-to-day engagement. Most days, students were prepared and willing to be active.
The room set up (a square) worked very well. It changed the dynamic and increased
discussion. In the future, perhaps I should require two conferences with me during the
semester. The main purpose would be to connect with students.
98. See Elkins, supra note 73, at 61-62; Ogilvy, supra note 73, at 82-83.

In Fall 2000 semester I wrote about a bad day in Environmental law:
Last class, evaluating the Endangered Species Act, went poorly. Class began with work
on an ESA problem and afew of the students did not even think about it. In response to
a question, one said, "If we remain silent. you will tell us. .. That hurt and the refusal to
engage by some students hurt as well. But, it was a few students and has not been an
ongoing problem. ... I believe I need to get back into class, make it good and active, and
put us back on track to finish out the year. ... Hold no resentment from the previous
class. My resentment will not lead to learning for the students or positive experiences
for me.
99. See Elkins, supra note 73, at 62.
100. Id.
IO\. See id. at 54-58.
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Lifelong Learning. Journal writing can profoundly enhance learning. By
describing, analyzing, and evaluating experiences, journal writers are actively
involved in their own education. 102 Moreover, journal writing takes advantage
of the connection between writing and learning. 103 Keeping a journal
encourages the writer to analyze experiences deeply and critically. 104 Further,
journal writing facilitates the learner's process of making connections between
existing knowledge and new experiences and ideas. lOS Writing a journal can be
the centerpiece of a teacher's self-directed, lifelong learning process.

* * *
Although I have experienced each of the benefits of journal wntmg

described above, they do not capture fully the power of the journal process.
The "whole" of keeping a journal is greater than the sum of its individual
benefits. There is something almost magical about the journal writing process.
I often start writing with nothing in particular in mind and two pages later I am
having new ideas and insights. Nor do the paragraphs above express the joy I
get from keeping a journal. It is a pleasure for me to open the journal and begin
to write. When I write in my journal, tension slips away, my mind clears, and
I am ready to learn.

B. Difficulties ofJournal Writing

Despite the value ofjournal writing for professional development, teachers
may find the process difficult for a variety of reasons. Those who have no
experience with journal writing may lack motivation to write because they have
doubts about the benefits ofkeeping a professional journal.106 Others may have
to overcome negative experiences with journal writing in the past. 107 For those
who have no experience with journals, my advice is to give it a try. When I
started my teaching journal, I had no prior experience with journal writing and
was skeptical about whether it was worth doing. For those with past negative
journal writing experiences, begin the teaching journal by writing about the
past negative experience and try to articulate what went wrong in order to
avoid repeating that experience. 108

The fact that journal writing has significant benefits for teachers does not
mean that it is easy. It takes time to write and many teachers have too little

102. See Caplow, supra note 79, at 895-96.
103. Ogilvy, supra note 73, at 64-65.
104. [d. at 64.
105. [d. at 65.
106. !d. at 64.
107. See id. at 87; Lewison, supra note 74, at 523-24.
108. See Ogilvy, supra note 73, at 90.
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time already. My experience is that writing my teaching journal often saves me
time because the planning and reflecting I do in the journal helps me avoid
spinning my wheels later. For some, writing in a journal is a joy. But others
find that the writing process is stressful and involves hard work. They may also
feel guilty when they do not write as often as they think they should. 109

Journal writers run the risk of being disappointed in the content of their
writing. Journal entries can be uncritical first impressions, more like a
shopping list than a deeply reflective essay. 110 It may be difficult for teachers
to capture the complexity of their teaching experiences, so they feel that their
descriptions are trite. 11 I Journal writing can lead to self-discovery that may not
be flattering to the writer-revealing a personal and professional life that lacks
imagination or inspiration. 112 I have experienced each of these disappointments
in my journal writing. However, I have come to view them as a necessary part
of the process of growth.

There are also personal and cultural impediments to keeping a professional
journal. Journal writing can conflict with the teacher's preferred learning style.
Some people are more comfortable talking about their experiences than writing
about them." 3 Finally, habits of introspection and journal writing are
discouraged in the professional world of lawyers that emphasizes power,
success, and action. 114 Like any other teaching and learning activity, journal
writing is not for everyone.

III. RECOMMENDATIONS FOR WRITERS OF

TEACHING JOURNALS

There is no formula for "success" in reflective writing. Journal writing is
personal. The recommendations that follow are intended to help teachers find
a process that makes keeping a teaching journal rewarding for them. The
recommendations address the journal writing process and prompts for
reflection.

109. See Lewison, supra note 74, at 524.
110. See Caplow, supra note 79, at 898; Harriet N. Katz, Personal Journals in Law

School Externship Programs: Improving Pedagogy, I T.M. COOLEY J. PRAe. & CLINICAL L.
7,50 (1997).

III. See Lewison, supra note 74, at 524.
112. See Elkins, supra note 73, at 68.
lB. See Ogilvy, supra note 73, at 88.
114. See Elkins, supra note 73, at 68.
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A. The Process of Writing a Teaching Journal

147

Teachers are most likely to engage in reflective writing if they find it to be
enjoyable and rewarding. If teachers view journal writing as a chore, they are
unlikely to sustain their interest over time. Few of us need more chores in our
lives. Six elements of the journal writing process can contribute to the pleasure
and value of keeping a teaching journal: space, time, format, commitment,
confidentiality, and content.

Space. Find a place that is comfortable and free from distractions. l15 For
some, being in the office with the door closed will work 116 Others will be better
off away from school, at home in a favorite chair, in a cafe, or in a park ll7 I
commute by air to my school, so I write on the plane, a place where no one
knows me and the phone cannot ring.

Time. Schedule time for journal writing. 118 The time need not be long, but
it should be regularly scheduled; for example, once a week for an hour119 or
five to ten minutes at the end of each class. 120 I try to write twice each week,
at the beginning and end of the week, for about twenty minutes each time.

Format. 121 Choose a type of journal that fits your style of working,
relaxing, and thinking. If art work, graphics, or other visual representations
help you reflect, choose an artist's sketchbook If you write in odd
moments---on the backs of napkins at the coffee shop or on yellow
stickies-get a journal that accommodates inserts. A three-ring binder will
allow you to include items that spur your reflection, such as a student's essay,
a note from a colleague, a portion of an article, or a memo from the dean. Also,
keeping an electronic journal on a computer may be most effective and efficient
for some.

Commitment. Put your journal writing time on your calendar and treat it
like any other professional commitment. 122 Take this commitment to yourself
as seriously as you take your commitments to other important people in your
life,123 but do not let the schedule become an impediment. You may want to
write outside of your regular journal time after an especially good or bad

liS. RACHEL C. LIVSEY & PARKER J. PALMER, THE COURAGE TO TEACH: A GUIDE FOR
REFLECTION AND RENEWAL 5-6 (1999).

116. [d. at 6.
117. [d.
118. [d.
119. See id.
120. BARBARA GROSS DAVIS, TOOLS FOR TEACHING 366 (1993).
121. All of these "format" ideas came from comments Professor Barbara Glesner Fines

made on an earlier draft of this Article.
122. LIVSEY & PALMER, supra note 115, at 6.
123. ld.
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experience. If you miss a time that you planned to write, so what? Guilt should
not get in the way of subsequent writing.

Confidentiality. Do not censor yourself. Your journal can be completely
confidential. Do not worry if some of what you write seems bland and
uninspired. Trust that the process ofwriting about your teaching is worthwhile.
My most helpful insights are buried in pages of drivel.

Content. Two types of writing techniques provide most of the content of
reflective journal entries. Some entries can be in the form of free-writing in
which teachers describe and explore their experiences, emotions, and ideas.
Many of my journal entries are free-writes in which I plan and evaluate my
teaching. 124 Other entries can be responses to questions designed to promote
deeper reflection about teaching. My responses to reflective questions often
spur me to think more globally and critically about my experiences and
ideas. 125 The next section of this Article contains numerous questions and
prompts designed to facilitate free-writing and reflection about teaching.

B. Questions and Exercises for Teachers

Questions and exercises can prompt teachers to begin and sustain reflective
writing. They can provide structure and variety to the journal entries as well. 126

124. Toward the end of the Fall 2000 semester, I evaluated an assignment in which
students wrote reflection papers about an oral argument they performed, a field trip to a court,
and the book A Civil Action:

I'm reading reflection papers from Civil Procedure. I believe that all three assignments
-field trip, oral argument, and A Civil Action-paid big dividends. They gave students
context, reminded them about the human side of law, allowed experiential learners to
excel, and helped students see a path and role for them after they complete law school.
Many students questioned the assignments before they did them and valued the
assignments after. It is a long slog for me to read and comment on these, but I believe
it is time well spent even though I am tired of it right now.
125. In response to a question about the role of fear in education I wrote:
Fear in the classroom. It is a central part of the dynamic. I fear that there will be a lack
of respect or a lack of student effort (I dreamed about this recently). Students fear that
they will fail, be humiliated, and that they made a poor choice by deciding to attend law
school. So much of what I try to do in the classroom is to minimize fear while
maintaining high expectations. This is a tough line to walk. Both attitudes and methods
contribute to success or failure in walking it. I fear that many students do not expend
the effort to perform at a high level. I fear that we are graduating many students who
will not perform at a high level in their law practice as well. I fear that I have not done
enough to show students what level ofexcellence is appropriate. Hmm, appropriate by
whose definition? Who appointed me the keeper of the excellence standard?
126. For example, Smyth's questions, included in Part I.B.2.of this article, can help

teachers engage in different levels and stages of reflection:
"What do I do?"
"What does this mean?"
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Reflective questions and exercises from three sources are excerpted below.
The excerpts are a small sample of the prompts for reflection contained in these
sources. 127

Becoming a Critically Reflective Teacher128 is a comprehensive resource
for legal educators interested in reflective teaching. The book contains
thoughtful discussions defining critical reflection, reviews the higher education
literature about reflective teaching, and explores the advantages and pitfalls of
reflective practice. 129 It includes practical instructions on keeping a teaching
journal130 and dozens of questions and exercises for reflective writing.

Some of the questions are designed to spur weekly free-writing.

• What was the moment (or moments) this week when 1felt most
connected, engaged, or affirmed as a teacher-the moment(s) 1
said to myself, "This is what being a teacher is really all about"?

• What was the moment (or moments) this week when 1felt most
disconnected, disengaged, or bored as a teacher-the
moments(s) 1 said to myself, ''I'm just going through the
motions here"?

• What was the situation that caused me the greatest anxiety or
distress-the kind of situation that 1kept replaying in my mind
as 1 was dropping off to sleep, or that caused me to say to
myself, "I do not want to go through this again for a while"?

• What was the event that most took me by surprise-an event
where 1 saw or did something that shook me up, caught me off
guard, knocked me off my stride, gave me a jolt, or made me
unexpectedly happy?

• Of everything 1did this week in my teaching, what would 1 do
differently if 1 had the chance to do it again?!3!

Other exercises get at more global ideas and attitudes about teaching and

"How did I come to be like this?"
"How might I do things differently?

See supra text accompanying note 18. Likewise, the questions contained in the discussion of
Van Manen' s levels ofreflection are gcxxl prompts. See supra text accompanying notes 14-17.

127. Another excellent resource for law teachers who want to engage in reflective
practice is REFLECTING ON OUR TEACHING (Mark Weisberg ed., June 22-24, 2(00). This
monograph is the materials from the Institute for Law School Teaching conference in the
summer of 2000. It contains nine exercises for reflection, a bibliography of resources for
reflection, and eighteen interesting and provocative readings.

128. BROOKFIELD, supra note 19.
129. See id. at 2-8, 22-27, 40-48, 207-45.
130. !d. at 72-75 (giving instructions on keeping a weekly teaching log), 55-56 (giving

instructions for teachers to keep a learning log of their experiences at a professional
conference).

131. Id. at 73-74 (bullets added).
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• A Reflective Inventory contains simple questions designed to introduce
teachers to reflective thought.

What am I proudest of in my work as a teacher?
What would I like my students to say about me when I'm out of
the room?
What do I most need to learn about in my teaching?
What do I worry most about in my work as a teacher?
When do I know I've done good work?
What's the mistake I've made that I've learned the most from?132

• Teacher Learning Audits encourage teachers to see themselves as
adult learners and assess what they have learned about teaching during
the past year or term.

Please think back over the past term/year in your life as a teacher
and complete the following sentences as honestly as you can.
Compared with this time last term/year, I now know that. ..
Compared with this time last term/year, I am now able to...
Compared with this time last term/year, I could now teach a
colleague how to...
The most important thing I've learned about my students in the
past term/year is ...
The most important thing I've learned about my teaching in the
past term/year is ...
The most important thing I've learned about myself in the past
term/year is ...
The assumptions I had about teaching and learning that have been
most confirmed for me in the past term/year are that. ..
The assumptions I had about teaching and learning that have been
most challenged for me in the past term/year are that. .. 133

• Role Model Profiles help teachers become aware of their assumptions
by writing about colleagues they admire.

This exercise asks you to think about the colleagues with whom
you work or have worked, or those you know who work in other
institutions and settings. Please answer the following questions
about these colleagues:

132. !d. at 146 (numbering removed).
133. ld. at 75-76.
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As you look back over your career, which colleagues ... best
represent what a teacher should be?
What characteristics have you observed in these people that .,.
make them so admirable?
As you think about how these people work, which of their actions
most encapsulates and typifies what it is that you find so admirable
about them?
As you think about what these people do well, which of their
abilities would you most like to be able to borrow and integrate
into your own teaching?
As you read your responses to these questions, remember that
those we regard as heroes and heroines are often people who
embody talents and characteristics that we feel are glaringly absent
from our own practice and being. Rightly or wrongly, we view as
heroic those who can do easily the things with which we struggle
the most. 134

151

Critical Self-Reflection and Self-Evaluation: Learning from Practice135

is a set of materials consisting of twenty pages of reflective questions and
exercises. Some are adapted from the prompts in Becoming a Critically
Reflective Teacher. 136 Others focus directly on teaching and learning goals,
climate, and philosophy.

EDUCATIONAL GOALS and STRATEGIES
1. What are the chief goals you have for your students? What

content knowledge and process skills, including career and lifelong
goals, need your students achieve?

2. In your experience, what teaching/learning strategies and
experiences BEST help students achieve the above learning goals?

3. What goals do you have for your own development and
improvement as a teacher?

CONSIDERING THE LEARNING CLIMATE
1. It's difficult for me to learn when ...
2. My students seem to find it difficult to learn when...
3. Things that make it difficult for me to build a positive learning

climate:
4. Things students might say about a class or teacher that would

134. /d. at 77-78.
135. Susan Wilcox, Critical Self-Reflection and Self-Evaluation: Learning from Practice

(2001). This set of materials is unpublished. Copies are available from the author.
136. Compare BROOKFIELD, supra note 19, at 72-78, 146, with Wilcox, supra note 135.



152 GONZAGA LAW REVIEW [Vol. 38:1

make me worry about the learning climate in that course:
5. A personal story (arising from my experience as a teacher or

student) about learning climate and the way it affects learning:

ARTICULATING AN EDUCATIONAL PHILOSOPHY
What beliefs do you have about [law] students as learners?
What do you believe is the overall or primary purpose of [legal]
education?
What do you believe is the role of content or subject matter in
[legal] education?
How do you believe [law] students learn best?
What do you believe is the primary role of the [law] teacher?'37

The Courage to Teach: A Guide for Reflection and Renewal138 is a
concise guide based on Parker Palmer's The Courage to Teach. 139 It is
intended to facilitate reflection by teachers working alone or with a group of
other teachers. 140 Part One provides advice about preparing for the process of
solitary or group reflection. 141 Part Two contains questions and activities
relevant to each of the chapters in The Courage to Teach. 142 The guide is an
excellent resource both for teachers who have read Palmer's book and for those
who have not.

• "Think of a moment when you were teaching at your best. Then fill in
the blank: 'When I am teaching at my best, I am like a
_______.' ... [Explain] what [this metaphor] reveals about
[your] gifts and limits as a teacher.,,143

• "What are some of your fears in the classroom? In relation to
colleagues? In relation to your professional career? How have you
dealt with them? What have you learned about yourself and about fear
as a result?"l44

• "What sorts of fear are healthy for our students? Are those same fears
healthy for ourselves? If they are healthy, can they be used more fully
in the educational process? Should we do SO?,,145

137. Wilcox, supra note 135.
138. LIVSEY, supra note 115.
139. PALMER, supra note 55.
140. LIVSEY, supra note 115, at 5-13.
141. See id. at 5-7.
142. !d. at 15-41.
143. Id. at 35.
144. Id. at 20.
145. LIVSEY, supra note 115, at 21.
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• "Draw three columns .... In the fIrst column, list some negative images
of today' s students. In the second column, list some of the fears faced
by young people in today's society. In the third column, list the
positive attributes that you've observed in today's students. How do
these lists relate? How might this profile inform your teaching?,,146

• "Name some of your key gifts or strengths as a teacher. Now name a
struggle or difficulty you commonly have in teaching. How do you
understand the relation between your profile of giftedness and the kind
of trouble you typically get into in the classroom?,,'47

• "Write a personal statement trying to express what is at the heart of
your life as a teacher. Consider the following questions: Why did I
become a teacher? What do I stand for as a teacher? ... What do I
want my legacy as a teacher to be?,,148

IV. CONCLUSION

I hope that this Article plays a role, however small, in motivating more law
teachers to keep a teaching journal. I am confident that the teachers who do so
will develop a habit that improves their personal and professional lives even if
they read none of the resources cited in this Article and use none of the
reflective questions and exercises set out above. Just the process of writing
about what happened in class, or how they taught, or what they learned, or why
they feel great or terrible about teaching will open them to the benefits of
reflection.

Before my impulsive decision to begin keeping a teachingjournal, I had not
thought much about the benefIts of reflective writing for teachers. My friends
and colleagues probably did not think that I was a reflective writer. They were
right. I wasn't. But writing my teaching journal for the past three years has
changed that. For my benefIt and the benefit of my students as well.

146. [d. at 22.
147. [d. at 25.
148. [d. at 16.




