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Reflective Practitioner,2 has established a gfoundwork for the education of
professionals. Schon's work is cited frequently in clinical legal education
literature. 3 In the teacher education field, Schon has inspired a movement to
emphasize the development of reflective teachers.4 Two of Schon's constructs
are especially relevant to legal and teacher education: theories of professional
behavior and kinds of reflection.

According to SchOn, professionals employ two types of theories of action
to explain their behavior.5 Theories of action include the values, strategies, and
underlying assumptions that affect behavior. 6 Professionals have espoused
theories to explain or justify behavior (e.g., a teacher informs the class that one
of the teacher's primary goals is to help each student succeed in the course).7
However, espoused theories often conflict with theories-in-use, which are
implicit in the professional's behavior (e.g., the teacher is difficult to contact
outside of class, does not know the students' names, and provides no
opportunity for feedback to students during the course). 8 People often are
unaware of their theories-in-use and are surprised to discover that they conflict
with their espoused theories.9 One reason for this lack of awareness is that
much of what professionals know and can do is tacit-the person can exhibit
excellent performance without being able to explain how to do it. 10 To

2. DONALD A. SCHON, EDUCATING THE REFLECTIVE PRACTITIONER: TOWARD ANEW
DESIGN FOR TEACHING ANO LEARNING IN THE PROFESSIONS (1987).

3. Richard K. Neumann, Jr., Donald SchOn, The Reflective Practitioner, and the
Comparative Failures of Legal Education, 6 CLINICAL L. REv. 401 (2000) (explaining
Schon's work and applying it to legal education). Footnotes one through three contain
references to more than twenty journal articles concerning clinical legal education that cite
Schon. [d. at 401-02 nn.I-3.

4. See, e.g., Dawn Francis, The ReflectiveJournal: A lVindow to Preservice Teachers'
Practical Knowledge, 11 TEACHING & TCHR. Eouc. 229, 230 (1995); Karen F. Osterman,
Reflective Practice: A New Agenda for Education, 22 Eouc. & URB. SOC'y 133, 133-37
(1990); John Smyth, Developing and Sustaining Critical Reflection in Teacher Education,
40 J. TCHR. Eouc. 2, 2-3 (1989).

5. See SCHON, supra note 2, at 255-56.
6. /d. at 255.
7. /d.
8. [d. at 255-56.
9. [d.
10. See SCHON, supra note 2, at 22-25, 255-56. Schon described several types of

professional knowledge. See id. at 32-36. Competent professionals can solve many
"problem[s] by [the] routine application of facts, rules, and procedures" ofan area ofpractice.
[d. at 33-34. For example, a lawyer can draft a stipulation for dismissal when a case settles
or a teacher can prepare a quiz to assess students' comprehension. When a problem is more
complex, the practitioner proceeds through a characteristic reasoning process, "thinking like
a lawyer" or "thinking like a teacher." [d. at 34. For instance, a law student or lawyer finds
and applies law and policy to make an argument in support of a summary judgment motion
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illustrate, an important skill for lawyers and teachers is to build rapport with
clients and students, but it is difficult to fully explain how to establish and
maintain rapport.

Reflection can help professionals understand their theories of behavior and
articulate their professional knowledge. Reflection can be spontaneous
(reflection-in-action) or retrospective (reflection-on-action).I! Reflection-in­
action occurs when a professional encounters a surprising situation in which
routine methods and reasoning do not apply; the practitioner looks critically at
assumptions, rules, procedures, or ways of framing the problem. The critical
reflection then results in "on-the-spot experiment[s]" in which the practitioner
tries new methods and tests new understanding.!2 For example, teachers in
class are asked questions they have not considered before; their reflection on
the questions leads them to new insights and their responses to the questions
test the new insights and raise questions about underlying assumptions about
the topic. Reflection-an-action occurs when a person looks back at an event or
behavior. 13 Reflection-on-action can help professionals become more skillful
by allowing them to consolidate understanding, invent new solutions, and apply
that new knowledge in future situations. !4 In addition, reflection-on-action can
reveal to practitioners the conflict between their espoused theories and their
theories-in-use. 15 The focus of the remainder of this Part is this retrospective
kind of reflection.

B. Reflective Teachers

In the context of teacher education, researchers and scholars have defined
reflection and identified levels and stages of reflection.

1. Definitions of Reflection

Looking to the work of John Dewey in the 1930s, teacher educators define

or a teacher reviews a practice essay exam to identify strengths and weaknesses in the
student's analysis. At another level, when responding to ambiguous or surprising situations
a professional can exhibit artistry by going beyond the available facts, rules, and procedures
and constructing new ways of framing the problem, novel theories, and alternative methods
of reasoning. [d. at 35. For example, lawyers find creative ways to resolve a business dispute
to preserve the ongoing relationship of the parties or a teacher develops a simulation to help
students learn at a deeper level.

II. See id. at 26.
12. See id. at 26-29.
13. See id. at 26.
14. See id. at 31.
15. See SCHON, supra, note 2, at 256.
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reflection as an "active, persistent, careful consideration of any belief or ...
knowledge in light of the grounds supporting it.,,16 Reflection involves the
direct experience of a situation; thoughtful examination of existing beliefs,
knowledge, or values; and the systematic contemplation of observations and
potential actions. 17 Attributes of reflective people include (1) open-mindedness
(a willingness to consider new evidence and alternative views and to question
ftrmly held beliefs), (2) responsibility (a desire to search for truth and to apply
new insights to problems), and (3) wholeheartedness (the ability to critically
evaluate ourselves, students, and education to make meaningful change). 18

Stephen Brookfield, a leading adult educator, deftnes reflection as the
process of hunting assumptions. 19 Teachers' assumptions are their "taken-for­
granted beliefs about the world and [their] place within it.,,20 Brookfield
articulates three types of assumptions that reflection can address. 21

Paradigmatic assumptions are used by teachers to create "fundamental
categories" ("adults are self-directed learners"). 22 Prescriptive assumptions are
held by teachers about how they should behave, what educational methods are
effective, and what their relationships should be with students ("Students
should be involved in the design of their courses."). 23 Casual assumptions help
teachers to understand how the world works and to predict the effects of
educational practices.24 ("If teachers use learning contracts, students will
become more self-directed in their learning.") A central part of the reflective
process is for teachers to identify their assumptions, investigate their hidden
dimensions, and view them from a variety of perspectives.25

16. Francis, supra note 4, at 230; see also Deborah S. Yost et aI., An Examination of
the Construct of Critical Reflection, 51 J. TCHR. EDUC. 39, 39 (2000). Both works cite J.
DEWEY, How WE THINK: A RESTATEMENT OF THE RELATIONS OF REFLECTIVE THINKING TO
THE EDUCATIVE PROCESS (2d ed. 1933).

17. See Francis, supra note 4, at 230.
18. See Yost et aI., supra note 16, at 39-40.
19. STEPHEN D. BROOKFIELD, BECOMING A CRITICALLY REFLECTIVE TEACHER 2

(1995).
20. See id.
21. [d. at 2-3.
22. [d.
23. [d. at 3.
24. BROOKFIELD, supra note 19, at 3. "If teachers use learning contracts, students

will become more self-directed in their learning." [d.
25. !d. at 7. Another conception of reflection in the education context is "the ability

[ofteachers] to make rational choices and to assume responsibility for those choices." Dorene
Doerre Ross, First Steps in Developing a Reflective Approach, 40 J. TCHR. EDUC. 22, 22
(1989). In this model, the reflective process involves:

"Recognizing an educational dilemma,"
Comparing the dilemma to other situations while recognizing the unique
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2. Types of Reflection

[Vol. 38:1

Max Van Manen described three levels of reflection,26 which have been
refined in subsequent teacher education literature. The first level is technical. 27
It is concerned with the "application of skills and technical knowledge in the
classroom. ,,28 This level of reflection is focused on analyzing the effects of
teaching techniques. Relevant questions would be: What techniques are most
and least effective in the classroom? What problems need the most attention?,
and What potential approaches exist to deal with the problerns?29

The second level of reflection is conceptual. 30 "[T]eachers strive to
understand the theoretical basis for classroom practice," to explore the
consequences of various methods on student learning, and to make their
espoused theories of behavior match their theories-in-use.3l Appropriate
questions include: Is the teacher's educational philosophy consistent with
classroom conduct?, What are the theoretical bases for the methods employed
in the classroom?, What are the effects of those practices on student learning?,
and, Is the teacher's educational philosophy consistent with classroom
conduct?32

The third level is critical reflection. 33 Here, teachers examine the moral and
ethical implications oftheir decisions. 34 "[T]eachers make connections between
[their actions] and the broader social, political, and economic forces" that

characteristics of the present situation,
"Framing and reframing the dilemma,"
"Experimenting ... to discover the consequences and implications of various
solutions," and
Evaluating the solutions based on their consequences.

[d.
26. See Max Van Manen, Linking Ways ofKnowing with Ways ofBeing Practical, 6

CURRICULUM INQUIRY 205, 226-27 (1977).
27. Thomas J. Lasley, Promoting Teacher Reflection, J. STAFF DEV., Winter 1992,

at 24,25; Yost et aI., supra note 16, at 40.
28. Yost et aI., supra note 16, at 40.
29. Lasley, supra note 27, at 25.
30. [d.
31. !d. at 25-26; see also Yost et aI., supra note 16, at 40.
32. See Lasley, supra note 27, at 25.
33. Kenneth M. Zeichner & Daniel P. Liston, Teaching Student Teachers to Reflect,

57 HARv. Eouc. REv. 23, 25 (1987).
34. See id.




